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Communication and language are pivotal human abilities and for many children,
strategies for supporting communication and language development are core ele-
ments of their early intervention. Some children with disabilities have limited spoken
language, including children with motor disabilities, intellectual disabilities and au-
tism spectrum disorders, and need alternative means of communication to be able
to express their needs, interests, feelings and ideas. Augmentative and alternative
communication [AAC) includes manual sign systems, graphic symbol systems and
communication books and devices. Some children have severe motor disabilities that
make it impossible for them to produce speech, and therefore need to be provid-
ed with an expressive communication mode that they are able to produce, such as
graphic symbols in a communication book or an electronic communication device.
The speech problems of children with intellectual disability may be related to general
cognitive functioning and motor and language problems, and the children may benefit
from using both manual signs and graphic symbols. Many children with autism spec-
trum disorder are minimally verbal or have no spoken language and have problems
related to the acquisition of basic communicative functions, in some children affect-
ing both comprehension and production of spoken language. The children in the three
diagnostic groups share a need for AAC intervention but the underlying deficits and
pathological processes differ both across groups and within each group, and recent
research empathizes the need for individually tailored interventions. The presentation
discusses early intervention AAC strategies in relation to characteristics of diverse
groups of children with developmental disabilities.
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E. O. Smirnova carried out multiple studies to identify a set of underlying reasons for
"play’s withdrawal from the early childhood” [5, p. 93]. All of them exert an undoubt-
fully negative impact on development of children’s core activities; in this context it is
also remarkable that they are not specific for today: the literature analysis indicates
that the same reasons were seen as “an obstacle on the path of developing the activity
component of the play” [3, p. 16] over a hundred years ago. The relevant evidence can
be found in works by E. A. Pokrovsky (1895], A. S. Simonovich [1866), B. A. Krayevsky
(1902), D. D. Galanin (1903), F. Queyrat (1908] et al. This fact emphasizes that depriva-
tion problems of children’s play are much deeper than a simple non-understanding of
its significance by parents and teachers in the modern society.

The foregoing expresses the problem of identifying and overcoming traditional educa-
tional attitude towards understanding and principles of teacher support in children’s
self-requlating play. The problem has been considered with application of the method-
ology of cultural and historical psychology and the activity theory. We assume that one
of the core reasons for underdevelopment of the children’s play (the reason that inevi-
tably leads to those mentioned above] is replacement and distortion of its “ideal form”
[2, p. 86] in the context of education institutions and the family. The mentioned replace-
mentis caused by the fact that an adult considers the observable and manageable “field
of view" as the crucial part of the children’s play [1, p. 65]. With regard to early childhood
development, however, “the essence of the play is namely the activity in the semantic
field” [1, p. 73]. The objective of the conducted work was studying ways how to amplify
realization conditions for children’s self-regulated play in early childhood education
organizations. As a result of the practical analysis (surveys, questionnaires, observa-
tions, videotape analysis, discussions at continuing education courses and workshops,
implementation of prerequisites for play development in pilot preschool educational
organizations, etc.) [8, 9, etc.] as well as theoretical problem analysis on the basis of
methodology materials, journals (both historical and modern), it was identified that the
above conditions include not only availability of time, space, a required subject-spatial
play environment but also availability and possibility of ensuring the ideal form of play.
A number of peculiarities in the pedagogical process setup in combination with altered
means of play experience transfer led to its replacement. Ways of amending the current
situation depend on the understanding of the current situation and axiological attitude
of adults (teachers and parents) [6, 7, 8.
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We frequently hear of bullying, attacks, and aggression among children and by that
mainly mean school and teenagers. Preschool education institutions become com-
pletely lost in this respect. Undoubtedly, there are fights over toys or conflicts in the
sandbox over a bucket and a shovel, but they are merely small and naive preschoolers,
what can they possibly be held accountable for? Unfortunately, even at such a tender
age, there are situations when some child becomes a victim of physical or emotional
abuse of a peer who has taken up the position of an aggressor.

Goal: Bullying prevention through empathy education of children, cultivation of such
moral qualities as friendliness, sympathy, compassion, benevolence, involvement, mer-
cy, humaneness, and tolerance.

For ages, empathy education has been a public concern. According to a number of
educators (L. S. Vygotsky, D. B. Elkonin, etc.), the empathy is originated and formed
precisely in the preschool period.

Nowadays, kindergarten teachers are tasked with search for and reasonable applica-
tion of any possible methods of empathy development in preschool children.

Empathy education of children in PEl and family must not be limited to adopting behav-
lour patterns and the habit of following them but also focus on developing and enhanc-
ing the ability to empathize.

The major activity aimed at empathy education in PEl and family is the emotional de-
velopment of children through communication, joint practices between children and
adults, individual classes and independent activities of children.

The fundamental approach to empathy education as a bullying prevention method: Mo-
tivate children to learn how to compare feelings and emotions of others and assume
them.

Research results:

Private kindergarten 98 of Russian Railways in Timashevsk, Krasnodar region, became
the research and trial base.

Analysis of content components:
Emotional component (experience-sympathy)
Cognitive component (experience-self-affirmation)

Behavioural component (experience-action)
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The diagnosis showed that:

27% of children can empathize with feelings of others. Such children are more popular,
they are invited to play games and asked for help.

73% of children of senior preschool age reveal low maturity if their ability to empathize.

In this context, a set of practical measures has been developed and systematic work is
underway in order to prevent bullying through empathy education of children in family
and PEI.
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At the beginning of the 21st century, conditions under which an individual's psychologi-
cal safety is formed underwent radical changes. Conditions the society provides us with
are not safe. Types and range of dangers and their possible consequences are aggra-
vating from day to day; that is why the psychological safety is not seen as something
natural.

Psychological safety is being able to meet basic needs for self-preservation and per-
ception of one’s own psychological security in society [4, p. 134].

Development of children’s psychological safety is a key component of the national se-
curity in Russia, and identification of regularities and mechanisms for creating psycho-
logical safety would help lay the conceptual and methodological basis for establishing
psychological safety of the entire society, Besides, it is considered a response to today’'s
challenges, which plays an important role not only in ensuring sustainable development
of the civilization but also in assessing risks and possible dangers of humanity.

This research’s purpose was to identify and analyse specifics in the structure and content
of social perception of safety by preschool children. The method of free word associations
was chosen to identify the perceptions. The research included interviews with a total of
109 preschoolers from Yekaterinburg: gender-balanced sample; 6-7-year-old children.

As shown by the research results, psychological safety for children is their family and
home above everything else. Analysis of the core content of the safety concept indicates
that its key characteristics in the mind of children and teenagers are «I am at home»,
«| am with my parents», and «l am with my family». Two elements of psychological safe-
ty from the children’s perspective were identified: safety in the family (home, friends)
and safety of others (pets, guests, relatives).

It should be mentioned that associations lack any words denoting action, i.e. for chil-
dren safety principally is a certain state provided by others. And this is absolutely cor-
rect. To establish psychological safety, a child needs — an abundance of — good friends,
relatives, a caring family, and a home where they are welcome. The child must possess
psychological safety, even plenty of it, so that they do not have to look out for it. Children
must take the state of psychological safety for granted in order to be free from search-
ing for it and striving for it.

This research was carried out under the grant by the Russian Scientific Foundation
(project No. 16-18-00032-P) «Trust and Subjective Well-Being of Individual as Basis of
Psychological Safety in Present-Day Society».
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Abstracts present the results of one aspect of the study of the impact of social change
on the perceptions of senior preschool children about the world. The research has been
going on for 25 years. The first stratum was completed in 1992, the latest in 2016. The
study participants were 6-year-olds who attend kindergartens in Moscow. The purpose
of this work is to analyze how modern preschool children spend their spare time, how
their pastime has changed over a quarter of a century, whether the socio-economic
changes that have occurred in Russia over the years have affected it.

It turned out that children most often spend free time with loved ones — with parents,
first of all. But, as in previous years, some of the children said that parents cannot
pay much attention to them because of work or household chores, and the children
would like to spend more time with their parents. A lot of children communicate with
friends — they often go somewhere together, less often invite each other to visit. Some
said they mostly spend time alone. But they did not mean that they were alone at home,
but that they did not have partners in games. In their spare time, preschoolers do dif-
ferent things: at home they draw, watch TV, read, play games, including board and card
games, do needlework, and help with household chores. Outside the house, they often
just walk — usually with adults or older siblings. Only a few of the children surveyed
were allowed to go out alone. Many children ride bicycles, play in the playgrounds.

A number of children spend time with their parents in stores — there they shop, have
lunch in a cafe. Many attend various clubs, sports sections, go to the cinema, theaters,
circus. The number of children who attend weekend school preparation groups or who
learn foreign languages has slightly increased. Despite the widespread belief that mod-
ern children do not leave the computer, only a small part of the children mentioned
computer games in answers to the question about spare time. In general, according to
the results of the study, it can be concluded that modern children are not abandoned
at all, most parents have time to communicate and play with children. Over 25 years,
there have been no significant changes in the structure of pastime of senior preschool-
ers. It should be noted that our results are consistent with those of other authors (e.g.,
Sobkin et al., 2013).
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